. Underlying the faculty and student roles in a PICCAbased online course is the understanding that each individual has a responsibility to remain attentive and engaged throughout the duration of the course and should hold an authentic commitment to strive for an optimal learning experience. The article will also include suggestions on specific ways to adapt and implement PICCA in the virtual classroom.
INTRODUCTION
Online instruction has become an important part of higher education programs over the past decades. The expansion of fully online courses among graduate counseling programs has brought several advantages, particularly for commuter students, along with some uncertainty for counselor educators charged with imparting an education based on refining and maximizing interpersonal skills development. The study of online instruction in graduate counselor education programs propelled the current article, which is based on a seasoned counselor educator's reflections on the successful aspects of ten online counseling courses. Her reflections combine observations with data collected from assessments of student performance and student responses on course evaluation forms. The result of reviewing ten online courses were five major recommendations, or must-do's, for faculty and students in their online course experiences of teaching and learning. The must-do's, i.e. Presence, Interaction, Clarity, Consistency, and Availability, summarized in the acronym "PICCA", are explained in further detail in the sections below. They are based on the foundation that an understanding of learning style preferences impact the outcomes in online courses, including student mastery of course objectives. Furthermore, each of the must-do's is an indication of the relevance of course structure and facultystudent rapport in determining overall success and satisfaction in online courses (Cicco, 2014; LaBarbera, 2013 ).
An Online Educator's Reflections
The conscientious online educator seeks not only to eliminate practices that do not enhance student learning GINA CICCO ARTICLE but to continually improve those methods that have proven to work in the classroom. This article will summarize those effective practices that have demonstrated results in terms of students' mastering course objectives in the online classroom, particularly when triangulated methods of assessment were employed to gage the levels at which course milestones were reached. It is necessary for such studies, and others that utilize mixed-methods designs, to inform the community of online instructors and students to best serve the stakeholders and particularly the recipients of online instruction. Improving methods of instruction, interaction, and assessment will be likely to improve online course outcomes. The foundation for this article lies in the importance of faculty reflection on teaching practice and on the quality of their students' learning experiences. Ten online graduate counseling courses, taught at a metropolitan university in New York City, were examined by the primary course instructor, a veteran counselor and counselor educator. She reviewed student scores on numerous formative and summative assessments, from multiple-choice exams with clear and objective scoring, to small-group presentations and essays, utilizing rubrics with some level of subjectivity based on the scorer. Then students' comments on course evaluations were studied to gain a fuller understanding of students' experiences. The quantitative and qualitative data are being analyzed and synthesized by the instructor in a full research report, not included herein. The study was a direct follow-up to prior research that examined the perceptions of educators, practitioners, and faculty towards online counseling courses (Cicco, 2013 ). Faculty who are present in the virtual classroom will also be able to better identify the students who are struggling, missing assignments, or in need of more support and clarification. Providing a supportive faculty intervention early on in the semester may help students to avoid low which may cause students to become frustrated or to not take the course seriously (Haberstroh, 2010) . Each of the other responsibilities of faculty and students in the PICCA approach is meaningless unless they are applied consistently. Instructors and students must be consistently present, interactive, clear, and available in online courses.
If they perform these roles inconsistently, they will not be maximally effective and successful in the virtual classroom.
Furthermore, students who aim to perform optimally and enjoy course satisfaction must behave professionally and ethically on a consistent basis, which will also improve the accuracy and usefulness of triangulated assessment measures (Cicco, 2014; Rust, Raskin, & Hill, 2013) .
Availability
There is perhaps nothing more frustrating for faculty and students than being unable to reach out and deliver an important and timely message. This is particularly true in an 
Conclusion
The PICCA approach for faculty and student success in . The PICCA approach is proactive in that it propels students and instructors to take responsibility for the state of the virtual classroom and subsequent course outcomes.
The simplicity and ease of implementation of these five must-do concepts indicate that success in online classrooms is entirely achievable, regardless of educational level or discipline.
